The main aim of this article is to examine the factors that affect planning skills of the teacher in the classrooms. 
Introduction
Classrooms with more structure have been shown to promote more appropriate academic and social behaviors, as well as greater task involvement, friendlier peer interactions, more helpful behaviors, more attentive behavior, and less aggression (Simonsen et al, 2008) . Regardless of the amount of control teachers have over what and how they teach, in order to design and implement effective lessons, every teacher should have a: system for writing daily lesson plans that is easily managed, long-range plan and focused vision, method for obtaining and organizing new teaching ideas, and plan for reflection on teaching strategies and making improvements (Powell, 2009, p. 250) Research highlights the importance of pupils always being aware of the purpose of the content of lessons, and it also shows that effective learning occurs where teachers clearly explain the objectives of the lesson at the outset, and refer to these throughout the lesson to maintain focus (Brophy & Good, 1990 in Sammons et al, 1995 . According to Brophy and Good, these objectives should be related to previous study and to things of personal relevance of the pupils.
Literature Review

Effective planning skills
Good teachers are flexible and respond creatively to what happens in the classroom, but they also need to have thought ahead, to have a destination which they want their students to reach, and some idea of how they are going to get there, and a plan helps to remind teachers what they intended to do (Harmer, 2007, p. 156) . Creating and implementing a productive learning environment requires careful planning. According to Emmer and Evertson (2009) , classroom management begins long before the students come into the classroom. Effective teachers plan their classroom management before the school year begins, and know what tasks they will need to undertake at the beginning and throughout the year (Simonsen et al, 2008) . Stronge, (2014) states that teachers should consistently plan using state and local school district curricula and standards, effective strategies, resources, and data to address the differentiated needs of all students. For a better instructional planning the author suggests that teachers should continually seek and use multiple data and real world resources to plan differentiated instruction to meet the individual student needs and interests in order to promote student accountability and engagement. According to Stronge (2014) , some of the performance indicators are as follow, but are not limited to: The teacher; analyzes and uses student learning data to inform planning; develops plans that are clear, logical, sequential, and integrated across the curriculum (e.g., long-term goals, lesson plans, and syllabi), plans instruction effectively for content mastery, pacing, and transitions, plans for instruction to meet the needs of all students, aligns and connects lesson objectives to state and local school district curricula and standards, and student learning needs, develops appropriate course, unit, and daily plans, and is able to adapt plans when needed (Stronge, 2014, p. 35) .
Effective implementation of lesson plans
For an effective implementation of lesson plans, teachers should ask students questions about their previous knowledge and experience, match the activities with the set objectives, lead the students to practice the acquired knowledge, and give students the opportunity to work individually, in groups or as a whole class, according to the task being performed. Teachers should also give clear instruction to pass from one activity to another, make sure the students are able to perform what they are asked to, and make a summary of the acquired knowledge at the end of each class. Loughran (2010) explains that the ideas, information, beliefs and attitudes that learners bring with them to the classroom are some of the elements that comprise what could be termed as their prior knowledge, or knowledge gained prior to formal teaching (p. 57).
In order to effectively implement lesson plans, teachers should have knowledge about activities, and their types. Emmer and Evertson (2009) explain that the term activity describes organized behavior that the teacher and students engage in for a common purpose (p. 88). The authors explain that typical activities in secondary classes include discussions, recitations, group work, presentations, seatwork, and checking, although this is by no means a complete list (p. 88). Emmer and Evertson (2009) assert that a central theme in managing activities well is the idea of activity flow, the degree to which a lesson proceeds smoothly without digressions, diversions, or interruptions. Activity flow is maintained through three types of teacher behaviors: preventing misbehavior, managing lesson movement, and maintaining group focus (p. 95.)
Organizing the classroom and the teaching material
The first step in effective classroom management is setting up a physical classroom layout that will facilitate routines and procedure, even though this arrangement should be viewed as a work in progress that will probably be changed multiple times throughout the year as teachers should adjust things for the students' evolving needs (Powell, 2009, p. 2) . How the classroom is organized and decorated can either contribute to or detract from creating a good environment for teaching and learning for students and teachers alike. Regardless of how the classroom is arranged, an atmosphere of comfort, safety, and order is a critical backdrop for effective learning (Marzano et al, 2005, p. 135) . Sometimes a sitting arrangement can determine the interactivity of a classroom. In reviewing research on seating arrangements, Lambert (1995 as cited in Evertson & Neal, 2006) concluded that seating flexibility, as opposed to a perpetually fixed seating arrangement, is a necessary prerequisite for an interactive classroom.
Research suggests that the physical environment can have an effect on both the attitudes and achievement of pupils (Sammons et al, 1995 , Sprick, 2006 , Simmonsen et al, 2008 . It was found that the decisions made by teachers regarding environmental arrangements were driven by their philosophies about how students learn. (Evertson & Neal, 2006) . Sprick, (2006), on the other hand suggests that the physical organization of the classroom has a significant influence on student behavior. If student desks are arranged in a manner that makes it difficult for the teacher to circulate through the room, student behavior is likely to be less responsible than if the room is arranged so that the teacher can easily be among students (p. 58). Sprick offers the following suggestions regarding the physical arrangement of a classroom; a) make sure you have easy access to all parts of the room, b) arrange student desks to optimize the instructional tasks that students are mostly likely to engage in, and c) minimize the disruptions caused by high-traffic areas in the class (p. 62). Emmer and Evertson (2009) , state that effective teachers, who establish an efficient management system from the beginning of the school year, will have more time to devote to student learning, than teachers who are constantly trying to use an inefficient management system, but not all time allocated to academic activities is actually spent engaged in these activities (Marzano, 2001 , Brophy & Good, 1984 , Doyle, 1984 .
Time management
Various studies have examined the relationship between time management behaviors and other variables such as academic achievement, stress, and creativity, and these studies have shown that time management behaviors or skills were often related to academic achievement; effective time management lower stress and strain; good time managers preferred planning and organization; older subjects and women engaged more frequently in planning and time management behaviors; and on the other hand, inefficient time use, lack of control over time demands, and inadequate amounts of time appeared to have a negative impact on individuals' psychological resources (Hellsten, 2012) .
Empirical research literature indicates that student achievement is contingent upon wise use of instructional time since it affects various aspects of student learning, and in fact time management studies show that the more time you spend on advanced planning, the less total time required for the completion of the project (Burden, 1981, Emmer and Evertson, 2009 ). Time management principles can help teachers become more aware of ways in which time can be used to the greatest advantage. According to Burden (1981) , an exploration of personal time perspectives is a step toward establishing effective patterns of behavior.
Methodology
Population and sampling
The population of this study consisted of all secondary school students in the cities of Tirana, Durres and Elbasan. Out of the total population, a sample of 1020 students was randomly selected as respondents. To ensure equality of representation, the secondary schools were selected to be private and public secondary schools, general and professional secondary schools, and lastly the schools were chosen from the suburb as well as the central areas of the cities. Of all the 1020 participants in this study 35.4 % of the respondents were males and 64.6 % of the respondents were females.
The instrument
The dimensions included in this paper are; effective communication with students, organizing students for effective instruction, good practices for the assessment and feedback, and effective interpersonal relationship. The questionnaire was designed based on a Five Point Likert scale; 1 -It never happens in my class, 2 -It helps me very little in knowledge acquisition, 3 -It helps me somehow in knowledge acquisition, 4 -It helps me very much in knowledge acquisition, 5 -It is one of the elements that helps me the most in knowledge acquisition.
To ensure the validity and reliability of the data collecting tool, a pilot study was conducted in three secondary schools; each one selected from each city included in the study. The questionnaire was reviewed in the light of the results gained from the pilot study. Cronbach Alpha was calculated to ensure reliability of the instrument (Tab. 1). Analysis of the data Data were collected from 1020 secondary school students using a questionnaire. The 1020 questionnaires that were personally administered by the researcher to each respondent were collected back by the researcher personally and the response rate was 100%. The students who refused to complete the questionnaire are not further considered as respondents.
The data was gathered from the survey and transported into the computer statistical package SPPS, version 21. From the analyses of the dependent variable that is perception of the students for the dimension teacher's effective planning skills has result a non-normal distribution. In this case this variable is transformed into a normal distribution, to E-ISSN 2281 -4612 ISSN 2281 Academic Journal of Interdisciplinary Studies MCSER Publishing, Rome-Italy Vol 4 No 3 S1 December 2015 meet the assumption of the parametric techniques. (Pallant, 2010). 
Results and Discussion
The findings derived from the analyses, show that 67.2 % of the variance in the variable "perception of the students about teachers' effective planning skills" can be predicted from the independent variable that are, "organizing the classrooms and the teaching material", " effective implementation of lesson plans", and " time management". An examination of all individual predictors in Table 4 , indicates that effective implementation of lesson plans (B = .008, p = .000) is a significant predictor of the teacher's effective planning skills. This suggests that a higher level of the effective implementation of lesson plans is associated with a higher level of teacher's effective planning skills. For every one unit increase in effective implementation of lesson plans score, there is a corresponding increase of .008 in score of teacher's effective planning skills. Time management (B = .004, p = .000) is also a significant predictor of the teacher's effective planning skills. This suggests that a higher level of time management is associated with higher level of the teacher's effective planning skills. For every one unit increase in time management score, there is a corresponding increase of .004 in score of teacher's effective planning skills. Organizing the classroom and the teaching materials (B = .002, p = .000) is a significant predictor of the teacher's effective planning skills. This suggests that a higher level of organizing the classroom and the teaching material is associated with a higher level of teacher's effective planning skills. For every one unit increase in organizing the classrooms and teaching materials score, there is a corresponding increase of .002 in score of teacher's effective planning skills.
The multiple regression equation is:
= .008 * effective implementation of lessons plan + . 004 * time management + .002 * organizing the classrooms and teaching materials.
Conlusion
At the end of this paper, some results can be concluded. From the population of the students who attend high school in Tirana, Durrës and Elbasan a sample of 1020 students was drown through the stages sampling method. Out of 1020 students of the sample, just 361 are boys and the other 658 are girls, or 35.4 % are boys and 64.6 % are girls. To answer the question, how well the three measures of students' perceptions of effective implementation of lesson plans, organizing the classrooms and the teaching materials and time management predict the variable of the teacher's effective planning skills, multiple regression analysis is conducted.
From this statistical analysis it was revealed that there exists a positive relationship between students' perceptions of effective implementation of lesson plans, organizing the classrooms and the teaching materials and time management predict the variable of the teacher's effective planning skills.
More specifically, effective implementation of lesson plan (B = .008, p = .000), time management (B = .004, p = .000) and organizing the classrooms and teaching materials (B = .002, p = .000) were significant predictors of the teacher's effective planning skills.
